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A REPORT OF PHASE II OF THE CASE STUDY INITIATIVE 
TIE’s Customized Learning Grant Funded by the Bush Foundation 
Summer 2018   
 
EXECUTIVE SUMMARY 
TIE is wrapping up the third year of a four-year grant fund by the Bush Foundation. The goal of the grant is to 
engage schools and learners with Customized Learning (CL) as a strategy for increasing the percentage of all 
learners equipped and positioned for attaining postsecondary success. At the core of CL is changing the 
traditional assembly-line schools designed for efficiency and administrative convenience to schools which 
implement structures which are based on what is best for learners and learning.   
 
Toward that end, TIE is implementing a logic model of three components which empowers schools and leads 
to a fourth component for achieving the goal of the grant of positively impacting learners and learning. The 
components include Structural Rebuild, Curriculum Redesign, and Professional Learning. Structural Rebuild is 
system-level work and emphasizes the replacement of structures associated with the assembly-line schools 
which are more administratively-centered with new structures which support a learner-centered approach. 
The Curriculum Redesign is about changing the curriculum, instruction, and assessment practices to align with 
the vision of CL and be driven by individual learner needs. The Professional Learning addresses the human 
capacity of the schools, that is, the knowledge and skills of leaders and facilitators to implement the learner-
centered approach effectively and successfully.  
 
During school year 2016-2017, a multi-phase program evaluation was initiated by TIE. Designed as a Case 
Study Initiative, Phase I examined the efficacy and impact of the work at seven sites including Gayville-Volin 
School District, Harrisburg High School, Watertown High School, Deuel School District, Harrisburg South 
Middle School, Mitchell Gertie Belle Rogers Elementary School, and Harrisburg Freedom Elementary School. 
The focus of the evaluation was progress with the Structural Rebuild component and its impact on learners 
and learning.  
 
Phase I findings confirmed that the capacity of the schools increased significantly from the standpoint of shifts 
and changes with structures to support a more learner-centered approach. Most notable were changes to the 
schools’ daily scheduling practices, implementation of self-pacing for many learners, alternative configurations 
of physical spaces for learning, and the incorporation of more technologies to support the learning process. 
Regarding the impact on learners and learning, the findings were positive as well. The most frequently noted 
impacts were learners demonstrating more ownership and self-direction of their learning, learners taking a 
more active voice and partnering with facilitators in their learning process, and learners pacing their own 
learning as gauged by their learning needs and styles. Overall, the evaluation findings supported the efficacy of 
the TIE model in regards to changes in structures as well as significant constructive impacts for learners and 
learning. 
 
Phase II of the Case Study Initiative was conducted over the course of school year 2017-2018. As a 
complement to Phase I, this phase addressed the efficacy of the other two components of the TIE logic model, 
that is, Professional Learning and Curriculum Redesign. Two principal questions were studied: 

1. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Professional Learning component? 

2. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Curriculum Redesign component? 
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To answer these questions, the evaluator designed a process and developed instruments whereby data were 
garnered from facilitators/teachers, leaders/principals, and site implementation teams. The compilation and 
analysis of the data produced notable themes leading to findings in regard to the evaluation questions. 
 
Overall, the findings of Phase II reflect compelling evidence confirming a notable gain in the sites’ capacity 
when viewed through the lens of the Professional Learning component of the TIE model. The overall data set 
indicates that sites are making progress addressing key variables associated with Professional Learning. 
Principals and facilitators are more and more invested in the vision of CL and possess increased knowledge 
and skills to make progress with implementation of the vision. In particular, they value one another as vital to 
building their capacity with CL.  
 
More specifically, the findings confirm a significant increase in the capacity of the sites as well noted 
challenges regarding the Professional Learning component.  

• From the perspective of site teams invested in the implementation of CL: 
o Positive change is most noted in their capacity to design and facilitate the instructional process 

as evidenced by the expanding diversity of learning opportunities and increased partnering with 
learners.   

o The most significant needs in capacity are noted in the area of assessing learners, for example, 
the need for more effective pre-assessments for placing learners. Also, more capacity is needed 
for addressing meaningful feedback for learners in a timely manner as well as a need for more 
engagement of learners with relevant, authentic, intellectual "real world” learning 
opportunities. 

• From the perspective of individual facilitators regarding their capacity: 
o The most noted positive adjustment was a change in mindset to a learner-centered approach 

which shifted their role to one of facilitation which impacted their instructional practices with 
learners and their collaboration with colleagues. 

o The greatest challenge is resisting the pressure to slip back into old practices when the going 
gets tough, in particular, when facilitators are feeling the intense demands on their time. 

• From the perspective of individual leaders regarding their capacity: 
o The most noted positive changes were the practice of sharing the leadership role with 

facilitators and keeping learners and learning as a priority in their decision-making. 
o The greatest challenge was staying the course despite the struggles and obstacles including the 

demands on time. 
• From the perspective of teams, facilitators, and leaders, the most beneficial sources for building 

capacity were: 
o Ongoing interaction, collaboration, and learning with team members in their respective 

schools.  
o TIE’s support in the form of technical assistance from education specialists, online resources, 

and special events. 
o Outside opportunities such as visits to other schools and participation in National Summits.  

 
Overall, the findings of Phase II provide compelling evidence confirming substantial progress with Curriculum 
Redesign which supports the vision of CL. In particular, curriculum is more robust with an expanding array of 
learning opportunities and options for learners to demonstrate learning. Equally notable is the partnership of 
facilitators and learners where learners play an active role in their learning process. The culture of the sites is 
generally collaborative with leaders and facilitators valuing one another and shifting CIA away from a 
traditional school model.  
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More specifically, the findings of Phase II confirm a significant increase as well as noted needs with the 
capacity of the sites regarding the Curriculum Redesign component.   

• From the perspective of site teams regarding capacity with key variables associated with CIA: 
o Receiving the most attention are the development and implementation of flexible curriculum 

and instruction for meeting the needs of a diversity of learners, the incorporation of learning 
experiences which develop learner agency, and regular and meaningful communication of 
learning progress with stakeholders. 

o Conversely, when considering key variables needing the most attention, two (possessing 
flexible curriculum and instruction as well as learner agency) of the three variables reported as 
receiving the most attention surfaced again. Even though a priority to date, teams report the 
need for a greater investment of time and energy to bring these variables to a desired level of 
effective implementation. Also, organizing curriculum using learning progressions requires 
more attention by the sites. 

• From the perspective of individual facilitators and leaders regarding changes to CIA: 
o Most noted was designing and implementing an instructional process which centers around the 

learner as reflected by engaging the learner as a partner, assessing learning more regularly and 
effectively, and offering a diversity of learning opportunities. Also, the teams indicated that  
positioning mastery as the basis for guiding and judging learning was an important change.  

• From the perspective of how learners were impacted as a result of changes with CIA: 
o Most frequently reported was learners taking more ownership and responsibility as 

demonstrated by learners reflecting a growth mindset, being more intrinsically motivated, 
and/or reflecting higher self-esteem with their learning process. 

• From the perspective of whether teams are collaboratively-invested in the redesign process: 
o Repeatedly, team members noted the value and power of collaboration as essential to their 

progress and success with impacting CIA to align with the vision of CL. Daily interactions to 
share and make adjustments among colleagues are typical. 

• From the perspective of teams, facilitators, and leaders, the most beneficial sources for redesigning CIA 
were the same as for building the capacity of the site teams, that is: 

o Ongoing interaction, collaboration, and learning with team members in their respective 
schools.  

o TIE’s support in the form of technical assistance from education specialists, online resources, 
and special events. 

o Outside opportunities such as visits to other schools and participation in National Summits.  
 
The evaluator offers the following recommendations in follow-up to the findings generated by Phase II of the 
Case Study Initiative. 

• Recommendations for Sites 
o Celebrate progress and learnings. 
o Revisit the key variables associated with Professional Learning and Curriculum Redesign as a 

source for informing ongoing work.  
o Be more deliberate about “reflecting” as a crucial aspect of daily interactions and meetings 

within teams.  
o Remain persistent.   
o Keep communication with stakeholders as a priority.  

• Recommendations for TIE 
o Celebrate progress and learnings.  
o Encourage and support sites with “deepening” the work.  
o Keep developing and disseminating resources which capture and share learnings and 

insights.  
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Clearly, looking across the seven sites produced compelling evidence of significant and impressive increases in 
capacity regarding Professional Learning and Curriculum Redesign. At the same time, it is important to note 
that one will not necessarily find evidence of all of findings at each of the sites. Not surprisingly, the seven 
sites have much in common as they embrace and engage with implementing a learner-centered approach to 
education. However, there are many differences as well when considering their respective contexts as schools 
and communities. While obvious, it is helpful to consider the group of sites as one might view a group of 
learners. The learners may be pursuing the same learning target but they may be progressing very differently 
depending on learning needs, opportunities, styles, and preferences. So it is with the seven sites. Combining 
the seven sites into one “case” for the purposes of this case study serves the intent of the evaluation and 
made the work manageable within the resources. As readers consider the results of the evaluation, they 
should consider the findings in a holistic manner as a relevant, big-picture view across a sampling of the 
schools invested in CL as part of work supported by the Bush Foundation.  
 
Respectfully submitted, 
James D. Parry, Ph.D. 
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A REPORT OF PHASE II OF THE CASE STUDY INITIATIVE 
TIE’s Customized Learning Grant Funded by the Bush Foundation 
Summer 2018   

 
Introduction 
More than eight years ago, leaders of Technology and Innovation in Education (TIE), a regional non-profit 
educational service provider, turned their attention to Customized Learning (CL) as a learner-centered 
approach to transforming schools. At the core of CL is changing the traditional assembly-line schools designed 
for efficiency and administrative convenience to schools which implement structures which are based on what 
is best for learners and learning.   
  
In the fall of 2015 with a grant award from the Bush Foundation, TIE launched a major effort continuing the 
work with a small set of pilot schools as well as expanding to more schools across the state. The overarching 
goal of the grant is to engage schools and learners with CL as a strategy for increasing the percentage of all 
learners equipped and positioned for attaining postsecondary success. Toward that end, it is important 
periodically to gauge progress of the grant work by reviewing and reflecting on data about the process of CL 
implementation, that is, the efficacy and impact. 
 
Case Study Purpose, Sites, and Stage Set for Phase II 
During school year 2016-2017 as the work was reaching a mid-point of the four-year of funding cycle, TIE 
enlisted an evaluator to design and conduct Phase I of a Case Study Initiative with a two-fold purpose: 1) 
Provide selected sites with data-based information and findings to support their continued improvement with 
CL implementation, and 2) Provide TIE and the funder with data-based information and findings for assessing 
progress and enhancing ongoing work. The seven sites involved with the Case Study Initiative were Gayville-
Volin School District, Harrisburg High School, Watertown High School, Deuel School District, Harrisburg South 
Middle School, Mitchell Gertie Belle Rogers Elementary School, and Harrisburg Freedom Elementary School. 
This sampling of schools represents small schools and large schools as well as implementations at the 
elementary, middle school, and high school levels. During the summer of 2017, the evaluator produced a 
report which summarized the progress and impact of the work. 
 
For school year 2017-2018, TIE engaged the evaluator with Phase II of the Case Study Initiative. The study 
focused on the seven sites addressed in Phase I. Revisiting the same sites enhanced the continuity of the study 
as well as maximized the resources available for the evaluation component. The following matrix offers key 
information for re-introducing the seven sites. 

School Location Grade Levels # of Learners Years of 
Implementation 

Contact 

Gayville-Volin 
School District 
 

Small rural district 
in farm community 
in southeast SD 

Initially grades 7-12 
but now expanded 
to all grades 

Approximately 
300 

Five for secondary 
level and two for 
elementary 

Jason Selchert, 
Superintendent, 
Jason.Selchert@k12.sd.us    

Deuel School 
District 

Small rural district 
in farm community 
in northeast SD 

Initially MS but now 
expanded to grades 
2-12 

409 Three for upper 
grades and one for 
elementary  

Eric Bass, Principal, 
eric.bass@k12.sd.us; 
Todd Rahlf, Principal, 
Todd.rahlf@k12.sd.us  

Mitchell 
Gertie Belle 
Rogers 
Elementary 

Larger district in 
south central SD 

Personalized Learning 
Classroom (PLC) 
serves multi-
age/multi-grade (1st-
5th) learners 

65 Two years Vicki Harmdierks, Principal, 
vicki.harmdierks@k12.sd.us   
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Harrisburg 
Freedom 
Elementary 

Larger urban district 
in southeast SD 

Empowering 
Personalizing 
Innovating Creating 
(EPIC) program serves 
multi-age/multi-grade 
(2nd-5th) learners 

180 Two years Tanja Pederson, Principal, 
tanja.pederson@k12.sd.us; 
Travis Lape, Director, 
travis.lape @k12.sd.us 

Harrisburg 
South Middle 
School 

Larger urban district 
in southeast SD 

Grades 6-7 120 Two years Darren Ellwein, Principal, 
darren.ellwein@K12.sd.us  
 

Watertown 
High School 

Larger district in 
northeast SD 

Grades 9-12 196 Four years Michael Butts, Principal, 
michael.butts@k12.sd.us 

Harrisburg 
High School 

Larger urban district 
in southeast SD 

Grades 9-12 Approximately 
325 

Five years Ryan Rollinger, Principal, 
ryan.rollinger@k12.sd.us; 
Brad Seamer, Asst. Prin., 
brad.seamer@k12.sd.us 

 
TIE’s Logic Model as a Basis and Connector for Phase I and Phase II of the Case Study 
Initiative  
As a resource and support for CL sites, TIE offers a logic model for the effective implementation of CL. The 
model is comprised of three major, inter-related components which build the capacity of schools: 1) 
Professional Learning and Leadership to equip site stakeholders with essential knowledge and skills about the 
CL process, 2) Curriculum Redesign for developing learner targets and opportunities for engaging learners, and 
3) Structural Rebuild for replacing traditional school structures with new structures for supporting a learner-
centered approach. The interaction stemming from these components works to affect the fourth component 
of the model, that is, powerful Learning which grows and equips successful Learners as depicted graphically 
here:  
 

 
 
In order to make the Case Study Initiative more manageable within available resources, the study was 
designed in two phases. Phase I of the Case Study Initiative considered the efficacy and impact of the model 
but with a more deliberate review of the Structural Rebuild component as an essential element for developing 
the capacity of the site and the Learner Component as the primary focus to be impacted by the model. Given 
the inter and intra-relationships among the components of the model, Phase I of the Case Study also produced 
preliminary findings regarding the Professional Learning and Curriculum Redesign components. With Phase II 
of the Case Study, the Professional Learning and Curriculum Redesign components are positioned as the 
priority and primary focus.  Thus, Phase II is a thoughtful and deliberate complement to Phase I of the 
evaluation work. 
  

mailto:michael.butts@k12.sd.us
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Evaluation Questions 
Two principal questions were addressed for Phase II: 

3. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Professional Learning component? 

4. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Curriculum Redesign component? 

 
Evaluation Instrumentation and Process 
The following matrix reflects the instrumentation, sources, process, and production associated with the case 
study process.  Implementation of the instruments offered a triangulation of data gleaned from teams, 
teachers/facilitators, and leaders/principals. The evaluation instruments appear as the Appendices of this 
report. 

Instrumentation Data Source/Process Data Production 
Professional Learning Instrument*—A tool 
with a structured set of questions and 
format for gathering data about the site’s 
focus, activities, progress, and plans to 
build the human capital/capacity for 
implementing CL. The tool provides self-
reflective data for the site and information 
for TIE as well as the funder. 

Site leaders and teams completed the 
instrument and submitted it to the 
evaluator. Subsequently, the evaluator 
conducted a follow-up site visit with 
each site leader to review and clarify the 
data, as appropriate.  

Six site teams completed 
and submitted the 
instrument. The data were 
incorporated as one of 
multiple data sources for 
the case study process. 

Curriculum Redesign Instrument*—A tool 
with a structured set of questions and 
format for gathering data about the site’s 
focus, activities, progress, and plans to 
redesign curriculum, instruction, and 
assessment to facilitate the implementation 
of CL. The tool provides self-reflective data 
for the site and information for TIE as well 
as the funder. 

Site leaders and teams completed the 
instrument and submitted it to the 
evaluator. Subsequently, the evaluator 
conducted a follow-up site visit with 
each site leader to review and clarify the 
data, as appropriate.  

Six site teams completed 
and submitted the 
instrument. The data were 
incorporated as one of 
multiple data sources for 
the case study process. 

Teacher/Facilitator Interview—A tool with 
a set of interview questions for gathering 
data about the CL implementation process 
and progress from the facilitator’s 
perspective and experience. 

Using the tool, the evaluator conducted 
individual facilitator interviews at each 
of seven sites including a total of 35 
facilitators. All of the facilitators were 
actively involved with the CL 
implementation. 

The data from the 35 
interviews were 
incorporated as one of the 
multiple data sources for 
the case study process. 

Leader/Principal Interview—A tool with a 
set of interview questions for gathering 
data about the CL implementation process 
and progress from the principal’s 
perspective and experience. 

Using the tool, the evaluator conducted 
individual principal interviews at each of 
seven sites including a total of 12 
leaders. All of the leaders were actively 
involved with the CL implementation. 

The data from the 12 
interviews were 
incorporated as one of the 
multiple data sources for 
the case study process. 

*The Professional Learning and Curriculum Redesign Instruments were developed by the evaluator in 
collaboration with TIE specialists. Each instrument identifies seven key variables associated with the respective 
component. The key variables represent evidence of actions and/or progress with characteristics associated 
with effective implementation of the component. The seven variables are not viewed as the only important 
dimensions associated with each component but rather a significant baseline for guiding and judging work 
addressing Professional Learning and Curriculum Redesign. It was the perspective of the evaluator and TIE 
specialists that a collaborative investment in these instruments could serve a dual purpose of generating data 
and discussion for informing the work of the current sites as well as a guide or tool for other CL sites.  
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Case Study Themes and Impacts 
The compilation and analysis of data from the facilitator interviews, principal interviews, and the instruments 
completed by the teams produced noted themes and impacts for the evaluation questions regarding the 
“professional learning” and “curriculum redesign” components, respectively. This section summarizes the 
themes and impacts for each component. It is important to note that the order of the themes and impacts 
reflects those responses appearing most frequently across the data sets garnered from the seven sites. 
 
Professional Learning: Themes and Impacts 
KEY VARIABLES which SITES ARE MOST INVESTED IN and/or MOST CAPABLE OF  

Ranking Key Variables/Themes Impacts 
1 Development/Management of 

Instructional Delivery 
Both teams and individual facilitators indicated a high 
level of capacity with this variable in relation to the other 
key variables. 

2 Management/Support of 
Learning Pathways 

Both teams and individual facilitators indicated a relatively 
high level of capacity with this variable in relation to the 
other key variables. 

Even though the data generated from the perceptions of implementation teams and individuals produced a 
couple of themes, it is important to note a significant difference in the perceptions of teams versus individuals 
in some cases. For example, the data of individual facilitators reflected a high level of capacity for the variable 
labeled as a Mindset Congruent with a Learner-centered Approach while teams rated that variable as one 
which they were not very invested in as compared to the other key variables. Vice versa was the case for the 
variable labeled as Positioning and Maximizing Technology Tools and Resources with teams noting a high level 
of capacity while individual facilitators perceived their capacity with that variable as relatively low.  
Furthermore, the two themes indicated in the table above were reported most frequently; nonetheless, it 
should be noted that the overall data set produced evidence of increased capacity with every one of the seven 
variables to some extent. 
 
KEY VARIABLES NEEDING THE MOST ATTENTION 

Ranking Key Variables/Themes Impacts 
1 Assessment Congruent with a 

Learner-centered Approach 
Both teams and individuals indicated a very significant gap 
in their capacity to address this variable. 

2 “Real World” Learning Focus Both teams and individuals indicated a very significant gap 
in their capacity to address this variable. 

3 Positioning and Maximizing 
Technology Tools and Resources 

Both teams and individuals indicated a significant gap in 
their capacity with this variable. 

 
The MOST SIGNIFICANT CHANGE in Facilitator Capacity 

Ranking Primary Themes/Impacts 
1 Facilitators embrace the CL vision as reflected by a change of mindset, role, and practice. More 

and more, facilitators position learners and learning as the focus of their decision-making and 
practice. Facilitators share the learning experience by empowering learners as partners and 
collaborators with more ownership and responsibility for their learning. 

2 Facilitators demonstrate increased knowledge and skills about curriculum, instruction, and 
assessment aligned with the vision of CL. More and more, facilitators consider learning 
progressions as an essential organizer for curriculum rather than grade levels. They design a 
diversity of learning opportunities to support multiple pathways for individual learners.  
Assessment is structured for frequent feedback and the demonstration of mastery takes multiple 
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forms. Also, they value more explicitly the “soft skills”(such as mindset, resilience, adaptability, 
and accountability) essential for equipping learners for a lifetime of learning. 

3 Facilitators identify collaboration with fellow-facilitators as a critical element of building their 
capacity. Virtually all facilitators note that PD engaging them with their colleagues is a key factor 
associated with stronger relationships, increased knowledge and skills, and more effective 
instructional practices and products. 

 
The GREATEST CHALLENGES to Building Facilitator Capacity 

Ranking Primary Themes/Impacts 
1 Staying the course with the learner-focus rather than slipping back into old practices 

associated with a traditional approach to CIA is an ever-present challenge. When the change 
seems overwhelming, progress slow, and setbacks a reality, it takes focus and diligence to remain 
committed and invested in striving for the CL vision. 

2 Competing priorities for available time is an ongoing struggle. Facilitators value the positive 
impact of CL for their learners but preserving and reallocating time for their PD needs often 
becomes secondary in order to meet the daily needs of their learners. 

 
The MOST SIGNIFICANT CHANGES in Leader Capacity 

Ranking Primary Themes/Impact 
1 Principals/leaders possess increased understanding of and are becoming more adept at 

empowering facilitators as well as partnering and positioning them as leaders. 
2 Principals/leaders possess increased understanding of the CL vision and the importance of 

keeping learning and learners first in the decision-making process. 
 
The GREATEST CHALLENGES Facing Leaders with Building Their Capacity 

Ranking Primary Themes/Impact 
1 Staying the course with learning about and practicing the shared leadership role with 

facilitators even when progress seems slow, disappointments surface, facilitators are 
overwhelmed, or there is resistance to change requires deliberate attention. 

2 Preserving/allocating time for communicating with and responding to stakeholders in order 
to build understanding and support for the CL vision is a constant tension. 

 
The MOST BENEFICIAL SOURCE or OPPORTUNITY for Building Capacity 

Ranking Primary Themes/Impact 
1 Interacting and learning with team/colleagues daily as well as engaging in designated PD 

activities are highly valued. 
2 Receiving guidance/support from TIE education specialists, accessing their online resources, 

and/or participating in activities such as the Summer Curriculum Redesign event are 
fundamental to building capacity. 

3 Participating in, presenting at, and networking with other schools and educators at National 
and Regional Summits and/or visits to other schools are powerful and stretching PD 
opportunities. 
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Curriculum Redesign: Themes and Impacts 
KEY VARIABLES which SITES ARE MOST INVESTED IN or HAVE ADDRESSED THE MOST 

Ranking Key Variables/Themes Impacts 
1 Flexible Curriculum and 

Instruction 
Both teams and individual facilitators indicated a very high 
degree of attention to and/or progress with this variable. 

2 Learner Agency Both teams and individual facilitators indicated a very high 
degree of attention to and/or progress with this variable. 

3 Communicating Learning 
Progress in Real-Time 

Both teams and individual facilitators indicated a high 
degree of attention to and/or progress with this variable. 

Even though the data generated from the perceptions of implementation teams and individuals produced 
several clear themes, it is important to note a significant difference in the perceptions of teams versus 
individuals regarding one variable. That is, the data of individual facilitators reflected a high level of attention 
or progress with the variable labeled as Mastery or Competence-Based Learning while teams rated that 
variable as one which had not been addressed significantly as compared to the other key variables.  
 
KEY VARIABLES which SITES NOTE AS INVESTED IN THE LEAST or NEEDING THE MOST ATTENTION 

Ranking Key Variables/Themes Impacts 
1 Learning Progressions Both teams and individual facilitators indicated very 

limited work and attention directed toward this key 
variable as compared to the other variables. 

2 Learner Agency Both teams and individual facilitators indicated very 
limited work and attention directed toward this key 
variable as compared to the other variables. 

3 Flexible Curriculum and 
Instruction 

Both teams and individual facilitators indicated limited 
work and attention directed toward this key variable as 
compared to the other variables. 

In analyzing the data regarding the key variables associated with Curriculum Design, it is particularly notable 
that two of the three most frequently reported variables surface as both having been addressed the “most” 
and the “least.” A typical comment from respondents was “We are doing a lot with that variable but we have 
so much more to accomplish.” Thus, while respondents were acknowledging progress, they recognized the 
importance and challenge of ongoing work with redesigning CIA to support CL. 
 
The MOST NOTABLE SHIFT or CHANGE in the STRUCTURE or IMPLEMENTATION of CIA 

Ranking Primary Themes/Impacts 
1 Designing and implementing an instructional process which centers around the learner. 

Evidence of this shift in CIA appears in how learners are empowered as active partners in the 
process with “voice and choice.” Thus, the process provides learners multiple pathways or 
learning opportunities for addressing learning targets, engages learners with pacing their own 
learning, and offers options for demonstrating mastery or competency. 

2 Positioning mastery as the expectation and basis for judging learning. Rather than grades, 
mastery is the driver for instruction. In some cases, there are explicit success criteria for what 
mastery looks like. Also, several schools report cross curricular learning opportunities where 
learners may produce a single artifact to demonstrate mastery of multiple standards.  

3 Assessing learners more frequently with a diversity of measures suited to the learner and 
learning opportunity. Initial assessments are designed to provide vital data for tailoring 
instruction for the needs of individual learners. Considerable assessment occurs more 
informally via coaching sessions, learner voice, and mastery checks.  
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4 Engaging learners with a diversity of resources and opportunities. As alternatives to the 
teacher lecture, there is a rich and expanding array of learning opportunities such as seminars, 
flipped classroom, projects, and online instruction and resources.  

5 Adopting a learning progression as an effective approach to organizing curriculum. Rather 
than grade levels, several schools have transitioned to or are in the process of transitioning to 
learning progressions as a means of organizing the curriculum for core subject areas in manner 
which aligns more readily with the vision of CL. 

 
The MOST NOTABLE IMPACT on LEARNERS and/or LEARNING because of SHIFTS or CHANGES with CIA 

Ranking Primary Themes/Impacts 
1 More ownership and responsibility by learners for their learning. Overall, learners are 

functioning more independently, taking a more active role with their learning, figuring out how 
they best learn, gaining time management skills, and displaying more accountability for their 
learning. 

2 Increased understanding of a growth mindset and intrinsic motivation. While noted as key 
contributors to the factors of ownership and responsibility, growth mindset and intrinsic 
motivation are viewed more as internal drivers and prerequisites for equipping learners for a 
lifetime of learning. 

3 Higher self-esteem. In general, the opportunity for learners to be more actively involved with 
their learning  in ways such as voice and choice, self-pacing, and multiple learning pathways is 
reflected in their view of themselves and their capabilities.  

4 Increased awareness of the concepts such as standards and mastery. By virtue of the shift to 
mastery or competency as the expectation or driver for instruction in response to standards, 
learners are using terms such as standards and mastery more and more in their conversations 
with facilitators and other learners.   

 
EVIDENCE of the COLLABORATIVE NATURE of the CURRICULUM REDESIGN PROCESS 

Ranking Primary Themes/Impacts 
1 Collaborating with peers is a critical element of making progress with the imperative and 

arduous, yet energizing Curriculum Redesign process. Virtually all of the facilitators noted the 
critical importance and value of their colleagues as teammates with investing in the hard work 
of redesigning curriculum. They depend on their teammates for ideas, resources, feedback, 
and support. Terms such as encouragers and sounding boards were mentioned. Also, they 
noted that sharing the work and valuing the strengths of one another produces better 
outcomes.   

2 Teaming on a daily basis as well as for focused development work is common and essential. 
Facilitators, in particular, reported daily interactions with teammates and, in some cases, 
multiple “huddles” throughout the day to make adjustments with instruction. In addition to 
the importance of daily interactions, specific times designated for significant redesign work 
with colleagues is highly valued. On a scale of 1-10 with 10 indicating an inclusive, empowered, 
and productive team, the average team score was 8.0 across the seven sites. Facilitators are 
reported as the most frequent leader for team meetings and often the leadership is shared 
among facilitators based on topic and/or expertise. 
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LEADERS’ PERCEPTIONS about the MOST STRIKING DIFFERENCE between CIA with CL IMPLEMENTATION as 
compared to CIA in a TRADITIONAL ENVIRONMENT 

Ranking Primary Themes/Impacts 
1 Shifting the role of the learner to be an integral partner in the learning process. As leaders 

visit classrooms and interact with learners, they observe and hear interactions with facilitators 
and other learners which reflect the voice of learners. Multiple leaders noted learners 
demonstrating more initiative and capability than they observed of those learners previously in 
the traditional environment. 

2 Valuing mastery and learning progressions as key elements and drivers of the instructional 
process. Even though the presence of grade levels is still a factor, particularly at the secondary 
level, leaders report a significant shift in how learning is structured and implemented when the 
thinking of facilitators and learners begins to reflect the concepts of mastery and learning 
progressions. Terminology associated with CL is becoming more and more of the norm when 
engaged in CIA work. 

3 Offering a much broader array of learning opportunities or pathways for learning. Rather 
than one pathway—often centered around a textbook—learners in a CL environment often 
have multiple learning opportunities for pursuing learning targets. In general, schools with 
more years invested with implementation have a broader range of learning opportunities and 
the range keeps expanding. 

4 Functioning as facilitators rather than teachers and doing so in a vital teamwork structure. 
While operating as leaders of the instructional process in the classroom, facilitators are 
partnering with learners so learners have a voice and active role in their learning. Facilitators 
spend significantly less time in a direct teaching role for a whole classroom and much more 
time supporting learners as individuals or in small groups. Facilitators interact more regularly 
with individual learners than is typical of the traditional classroom. Also, facilitators connect 
and collaborate with fellow facilitators on an ongoing basis as an integral element of the CL 
environment. 

 
The MOST BENEFICIAL SOURCE or OPPORTUNITY for Building Capacity 

Ranking Primary Themes/Impact 
1 Interacting and learning with team/colleagues daily as well as engaging in designated PD 

activities are highly valued. 
2 Receiving guidance/support from TIE education specialists, accessing their online resources, 

and/or participating in activities such as the Summer Curriculum Redesign event are 
fundamental to building capacity. 

3 Participating in, presenting at, and networking with other schools and educators at National 
and Regional Summits and/or visits to other schools are powerful and stretching PD 
opportunities. 

 
Summary of Findings 
This section presents the findings generated by the data compilation and analysis. Two principal questions 
were addressed: 

1. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Professional Learning component? 

2. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Curriculum Redesign component? 

A review of the data-based themes and impacts in relation to the two principal evaluation questions support 
the following findings.  
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PROFESSIONAL LEARNING: Findings regarding the HUMAN CAPACITY of the SITES 
The findings of Phase II confirm a significant increase in the capacity of the sites regarding the Professional 
Learning component. When considering the seven key variables associated with Professional Learning, the 
teams are most invested with: 

• Developing and Managing the Instructional Delivery Process. Overall, the work has increased the 
capacity of staff to develop and/or identify multiple formats for delivering or engaging learners with 
instruction based on the needs and preferences of individual learners. 

• Managing and Supporting Learning Pathways. Notably, implementation teams possess increased 
capability to guide, coach, and/or support learners successfully along their individual learning 
pathways. 

 
Conversely, when considering key variables needing the most attention, the three most noted include: 

• Assessment Congruent with a Learner-centered Approach. In general, implementation teams note the 
need for more work about addressing assessment as a process or learning cycle with a feedback loop 
which provides meaningful feedback to the learner in a timely manner, that is, the point in time when 
it is critical to the learning, and feedback which considers multiple data sources.  

• “Real World” Learning Focus. Site teams view a “real world” focus as important but indicate that there 
is much more work to be done in order to regularly engage learners with relevant, authentic, 
intellectual "real world” learning opportunities which require higher order thinking skills.  

• Positioning and Maximizing Technology Tools and Resources. While technology is being implemented 
more regularly at all of the sites, teams report the need for more capability with utilizing technology 
tools and resources for a diversity of needs including designing learning opportunities, accessing 
resources, delivering instruction, engaging learners, administering and managing the process, and 
communicating with and among stakeholders. 

 
When viewed more through the lens of individual facilitators and leaders, the most significant changes in the 
capacity of facilitators are: 

• The adoption of a mindset, a shifting in roles, and implementation of practices fitting with the vision of 
CL. 

• More attention to learning progressions rather than grade levels as they consider the design of CIA.  
• An increased emphasis on acquiring “soft skills” essential for equipping learners for a lifetime of 

learning.   
• More collaborative process with their fellow facilitators on a day-to-day basis as well as with shared 

work on redesigning CIA. 
 
The biggest challenge for building the capacity of facilitators is how easily it is to slip back into old practices 
when the going gets tough. All the demands on facilitators’ time make staying committed and focused on the 
implementation of CL an ongoing struggle. 
 
For leaders/principals, the most significant changes in capacity relate to: 

• Their understanding and practice of sharing the leadership role with facilitators including empowering 
facilitators as leaders. 

• Increased recognition and practice of keeping learners and learning as a priority in their decision-
making.  

 
The greatest challenge in building leaders/principals capacity is much the same as facilitators, that is, staying 
the course with sharing leadership in the face of struggles and obstacles requires commitment. Also, while 
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noting the critical importance of communicating with stakeholders to build their understanding and support of 
CL, principals note it is tough to maintain such communication as a priority given the demands on time. 
 
Both facilitators and principals share similar perspectives about the most beneficial sources or opportunities 
for building their capacity. The findings indicate: 

• Ongoing interaction and learning with fellow principals and facilitators in their respective schools as 
well as other schools implementing CL is the foremost source.  

• TIE’s support in the form of technical assistance from education specialists, online resources, and the 
Summer Curriculum Redesign event is highly valued. 

• Participation in Regional or National Summits with the benefit of learning and networking at these 
major events is an important PD opportunity.   

 
Overall, the findings reflect compelling evidence confirming a notable gain in the sites’ capacity when viewed 
through the lens of the Professional Learning component of the TIE model. The overall data set indicates that 
sites are making progress addressing key variables associated with Professional Learning. Principals and 
facilitators are more and more invested in the vision of CL and possess increased knowledge and skills to make 
progress with implementation of the vision. In particular, they value one another as vital to building their 
capacity with CL.  
 
CURRICULUM REDESIGN: Findings Regarding the CAPACITY of the SITES   
The findings of Phase II confirm a significant increase in the capacity of the sites regarding the Curriculum 
Redesign component. When considering the seven key variables associated with Curriculum Design, the teams 
are most invested with: 

• Flexible Curriculum and Instruction—Overall,  there are more and more curriculum resources, 
materials, and opportunities (for subject content, cross-curricular, or project-based learning) which 
provide the needed flexibility to accommodate and support instruction and assessment in the self-
paced environment essential for CL including consideration of the learning styles and preferences of 
individual learners.  

• Learner Agency—Teams are making notable progress with the design and implementation of 
curriculum, instruction, and assessment which deliberately addresses and incorporates opportunities 
for learners to acquire and strengthen key characteristics of learner agency (mindset, know-hows, and 
actions) essential for a successful lifetime of learning.  

• Communicating Learning Progress in Real-Time—In general, the formative and summative progress of 
learners is being communicated among key stakeholders on an ongoing basis with electronic and/or 
print formats in a manner that is readily understandable by all, rather than traditional periodic 
reporting.  

 
Conversely, when considering the variables needing the most attention, Learning Progressions, Learner 
Agency, and Flexible Curriculum and Instruction are noted. The mixed message of two (Flexible Curriculum and 
Learner Agency) of these variables being noted in both categories becomes clearer when viewed through the 
comments of facilitators and principals. That is, as the sites get more and more invested in selected variables, 
they acknowledge their significant progress as well as their recognition of the need or opportunity for much 
more work regarding particular variables. Also, Learning Progressions, that is, organizing curriculum which 
facilitates learners progressing continuously and seamlessly without the constraints of grade levels and in a 
manner which makes addressing the volume of standards manageable was also noted as needing more 
attention by teams. 
 
When viewed more through the lens of individual facilitators and leaders, the most significant changes in the 
capacity of the sites regarding the structure or implementation of CIA are: 
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• The design and implementation of an instructional process which centers around the learner, that is, 
decisions focus on the learner’s needs and the learner is engaged as an active partner with their 
learning.  

• Mastery being embraced as the expectation for learning.  
• Learners being assessed often with a diversity of measures.  
• Learners being engaged with a diversity of learning opportunities and resources.  
• Learning progressions more frequently serving as the organizer for redesigning curriculum. 

 
The most notable impact on learners resulting from changes with CIA are: 

• The increased ownership and responsibility which learners reflect with their learning.  
• Many learners with a growth mindset, more intrinsically motivated, and possessing higher self-esteem.  
• More learners displaying an increased awareness of the role and importance of concepts such as 

standards and mastery. 
 
The Curriculum Redesign component of the TIE model emphasizes the collaborative nature of an effective 
redesign process. The findings confirm that the sites embrace the importance of collaboration as indicated by: 

• Virtually all of the sites are engaged in a collaborative process which values and facilitates a team 
approach to the redesign work and the implementation of that work.  

• Overall, teams reported daily collaborative interactions essential for making CIA adjustments on the 
fly.  

• Team members depend on one another as the first line of support. 
 
Overall, the findings provide compelling evidence confirming substantial progress with redesigning and 
implement CIA which supports the vision of CL. In particular, curriculum is more robust with an expanding 
array of learning opportunities and options for learners to demonstrate learning. Equally notable is the 
partnership of facilitators and learners where learners play an active role in their learning process. The culture 
of the sites is generally collaborative with leaders and facilitators valuing one another and shifting CIA away 
from a traditional school model.  
 
A  Few Observations/Reflections from the Evaluator’s Viewpoint 
In addition to gleaning, compiling, analyzing, and reporting the data garnered from the instruments, the 
evaluator visited the sites and interacted with personnel on a firsthand basis. The evaluator’s experiences led 
to several key observations including: 

• Redesigning CIA in a manner which aligns with the vision of CL is a huge expectation and stretch for 
schools. And the process for implementing the redesigned CIA is equally daunting. The seven sites have 
been on this journey anywhere from two to five years. Their progress is substantial and impressive. Yet 
the work is so complex that there is still much to be accomplished with realizing the vision of CL. 

• The impact and success with CL is energizing. At the same time, the work is exhausting as it wears on. 
Some of the sites are experiencing somewhat of a plateau. They have come so far and turning back is 
not viewed as an option. Nonetheless, the “newness” has worn off and they are challenged to maintain 
their progressive spirit, renew their energy, and persist to the next level of implementation.  

• The sites are as much different as they are alike. While they share their commitment and passion for 
the potential of CL, each site reflects the nuances of its respective context. Sites vary significantly in 
how their approach to CL depending on factors such as demographics, expertise, priorities, biases, 
resources, and community perceptions. No two sites look alike. Each site demonstrates positive 
changes for learners. Thus, the sites offer a diverse set of learnings which contribute to an important 
and evolving understanding of effective CL implementation. 
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Recommendations 
The evaluator offers the following recommendations in follow-up to the findings generated by Phase II of the 
Case Study Initiative. 
 
Recommendations for Sites 

• Celebrate progress and learnings. The sites have made tremendous strides with embracing and 
implementing a learner-centered approach to education. The evaluation findings confirm the increase 
in the schools’ human capital and capacity regarding the vision of CL. Also, the findings verify the 
schools’ progress with redesigning CIA to implement CL. The work has resulted in successes and 
missteps which produced many learnings of value as the implementation process continues. Sites are 
encouraged to reflect on how far they have come!  

• Revisit the key variables associated with Professional Learning and Curriculum Redesign as a source 
for informing ongoing work. Rather than a “silver bullet,” the key variables are viewed as a baseline of 
evidence for moving in a constructive direction with implementation. Overtime, the variables serve as 
a tool and guide for assessing progress and informing team discussions and decision-making. 

• Be more deliberate about “reflecting” as a crucial aspect of daily interactions and meetings within 
teams. The amount of professional learning among facilitators on a daily basis is phenomenal. They 
connect frequently as the day unfolds to share, compare, and make adjustments. Many of the 
facilitators meet daily at a designated time to regroup and plan for the hours or day ahead. With the 
pressure of needing to plan for what’s next, it takes a deliberate team effort to focus on what was 
learned. Not just retelling what happened during the day, but considering and noting what was learned 
that has implications for the days ahead should be a priority.  

• Remain persistent.  Sites embraced the power of a learner-centered approach early on in this journey. 
It was in the best interest of learners and learning. It was the right thing to do. That has not changed. 
So on “tough” days, stay the course knowing that the long term impact is learners more equipped and 
prepared as future citizens.  

• Keep communication with stakeholders as a priority. For those in trenches, CL is becoming more and 
more familiar. Use of terms such as customized/personalized learning, growth mindset, and learning 
progressions is more common and has shared meaning. However, many stakeholders, in particular 
parents and community members, are unclear or uncertain about CL and the associated “lingo.” 
Building awareness and gaining support is an ongoing process and should remain a priority for all of 
the sites regardless of how far along they are in the journey. 
 

Recommendations for TIE 
• Celebrate progress and learnings. TIE, too, should reflect on how far they have come with building 

their own capacity as they have worked to lead and support the sites—the case study sites as well as 
all the others. Similar to the sites, the learnings are rich and are powerful for informing next steps in 
the journey of helping schools realize the vision of CL. Sites offered examples of TIE’s “just right and 
just-in-time” insights and assistance for keeping sites on course and encouraged about the work. That 
is commendable. 

• Encourage and support sites with “deepening” the work. This recommendation is an echo from Phase 
I of the Case Study Initiative. Perhaps this recommendation is inevitable when one considers the 
complexity of this systemic work. However, it is worthy of emphasizing again. The evidence from Phase 
II again indicates that sites are on board with implementing CL—and they’re making progress. At the 
same time, it is essential that TIE maintain a position of “healthy tension” with the sites. As needed and 
appropriate, TIE should challenge site leaders to consider and identify next steps with implementation 
so that sites stay invested with continuous improvement.  
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• Keep developing and disseminating resources which capture and share learnings and insights. Amidst 
all the demands for serving the sites, TIE faces the challenge of stretching grant funds to develop 
credible and accessible resources which will live beyond the grant period for the benefit of other 
schools. As time and funds permit, TIE is encouraged to stay on the path of dissemination by 
maximizing opportunities to enhance online resources, publish articles/briefs, and/or conduct 
presentations which contribute to the capacity of others invested in the vision of CL. 

 
Respectfully submitted, 
James D. Parry, Ph.D. 



 

 
 
 
 
 
 
 
 

Appendix



 

 
 
Case Study Outcome 

• A data-based overview and reflection of the focus, progress, and learnings associated the implementation of Customized Learning (CL) at a designated 
school for the purposes of: 

o More informed-decision making for the continued implementation and expansion at the designated  school, and 
o A source of insight and guidance for schools planning, initiating, or expanding the implementation of CL. 

 
Implementation Site/Leader:            Date:      
 
The Professional Learning Component of CL 
Embracing the learner-centered philosophy requires the development of human capital with the shared understanding, priority, and capability to implement practices which align 
with the vision of CL. As such, schools invested in CL engage leaders, facilitator/teachers, and other stakeholders in professional development opportunities which address the 
mindset, philosophy, and practice associated with the successful implementation of CL. In a CL environment, facilitator/teachers are involved as critical instructional partners and 
collaborators with leaders, learners, and parents rather than the typical role of instruction deliverer characteristic of traditional classrooms. In this new role, facilitator/teachers 
serve more deliberately and frequently as coaches, mentors, advocates, resource persons, and critical friends for individual learners. They still “teach” but more from a resource and 
support role in addition to their direct instruction role as appropriate. As a result, it is important that schools on the pathway to the vision of CL generate evidence reflecting how 
the content and system of their Professional Learning efforts build the capacity of their stakeholders. The following sections are designed to gather information about your school’s 
current efforts and their impact regarding the development of human capital to lead and implement CL successfully.  
 

Overarching Questions about the Professional Learning Component of Your CL Implementation 
Questions Brief Responses 
Overall, what is the most notable change or shift 
in the capacity (knowledge and skills) of 
FACILITATORS/TEACHERS at your school since 
starting the journey with CL? 
 

 

Overall, what is the most notable change or shift 
in the capacity of the LEADER(S) at your school 
since starting the journey with CL? 
 

 

Customized Learning Case Study Initiative 
Outcome and Data Collection Instrument 

Professional Learning Component 
Spring 2018 

 



 

For FACILITATORS/TEACHERS at your school, 
what resource and/or professional opportunity 
has been the most instrumental for acquiring 
new knowledge and skills essential for success in 
the CL environment? 
 

 

For the LEADER(S) at your school, what resource 
and/or professional opportunity has been most 
instrumental for acquiring new knowledge and 
skills essential for leading this transformational 
process? 
 

 

 

About the Professional Learning Component at Your CL School 
Following are key variables associated with Professional Learning addressing a learner-centered, CL environment. The set of variables is significant and requires a thoughtful 
professional development process over an extended period of time. As you reflect on the Professional Learning system at your school, note efforts/impacts at your school which 
demonstrate progress/status with each variable at this point in time. Also, note new actions/efforts planned for the coming year as appropriate. 

Key Variables of Professional Learning Briefly describe any action and/or 
evidence of how this variable is 
being addressed. 

If 10 represents fully 
accomplishing the 
incorporation of this 
variable, rate your 
progress/status on a scale 
of 1-10. 

Actions/efforts 
intended for next 
year, if any. 

Mindset Congruent with a Learner-centered Approach—The foundation for 
professional learning for stakeholders (facilitators and principal, in particular) is the 
vision of CL. This learner-centered approach serves as the fundamental belief and 
philosophy for decisions about what is best for learners and learning. Factors such as a 
positive, encouraging perspective about learning capabilities, often referred to as a 
growth mindset, are emphasized. Another important example is the understanding and 
fostering of intrinsic motivation rather than dependence on extrinsic motivators when 
working with learners.  

   

“Real World” Learning Focus—Regularly engaging learners with relevant, authentic, 
intellectual "real world” learning opportunities which require higher order thinking 
skills is a priority addressed by the school’s professional learning component. In 
addition, professional learning for stakeholders (facilitators and principal, in particular) 
embraces the importance and value of mastery or competency-based expectations as 
essential for empowering and equipping learners for success as lifelong learners. 

   

Development/Management of Instructional Delivery—The professional learning 
builds the capacity of stakeholders (facilitators and principal, in particular) to develop 
and/or identify multiple formats for delivering learning based on the needs and 
preferences of individual learners. As such, the development and management of the 
delivery of instruction attends to the intentionality and alignment of the delivery 
format so expectations are explicit and the process for learning new content is clear. A 

   



 

thoughtful and deliberate diversity of learning formats is essential such as seminars, 
flipped classrooms, online instruction, or one-on-one conferring. Often, teams of 
facilitators engage as creators, developers, and collaborators in the design process of 
various delivery formats. 
Management/Support of Learning Pathways—The professional learning builds 
capacity for stakeholders (facilitators and principal, in particular) to guide, coach, 
and/or support learners successfully along their individual learning pathways. Initial 
and continued placement of learners on their pathways is based on key factors such as 
needs and prior knowledge. Facilitators are equipped to guide learners with 
determining an appropriate learning pace. Also, they have the skills to manage and 
facilitate flexible grouping and regrouping to maximize learner engagement and 
productivity. 

   

Assessment Congruent with a Learner-centered Approach—Assessment is 
addressed as a process or learning cycle with a feedback loop which provides 
meaningful feedback to the learner in a timely manner, that is, the point in time when 
it is critical to the learning, and feedback which considers multiple data sources, as 
appropriate. Fundamentally, the process of formatively and summatively assessing and 
judging learning is based on mastery or competency demonstrated in authentic ways 
rather than scores or grades based on percentages. Overall, the professional learning 
causes stakeholders (facilitators and principal, in particular) to rethink the traditional 
paradigm of assessing learning. Thus, stakeholders gain knowledge and skills for 
implementing assessment practices which align with a learner-centered approach and 
position them as encouragers and critical friends as well as assessors.  

   

Agency as a Core Value and Outcome for All Learners—A foundational 
component of professional learning for stakeholders (facilitators and principal, in 
particular) is embracing the importance of learner agency as fundamental to successful 
learning in any life context. As such, the professional learning addresses key 
characteristics of learner agency including aspects of mindset, know-how, and actions 
which empower and position learners for success with their learning. Thus, learners 
are more reflective and cognizant of how they learn. As appropriate, characteristics of 
learner agency are integrated and connected with learning opportunities across all 
subject matter. Habits of Mind is an example of a resource which helps build agency. 
Finally, as stakeholders develop awareness of their own learner agency, they are 
prepared to model such characteristics in their interactions with learners. 

   

Positioning and Maximizing Technology Tools and Resources—The professional 
learning addresses the critical role of technology with the successful implementation of 
CL. Stakeholders (facilitators and principal, in particular) build their capacity to utilize 
technology tools and resources responsibly and productively for a diversity of needs 
including designing learning opportunities, accessing resources, delivering instruction, 
engaging learners, administering and managing the process, and communicating with 
and among stakeholders. The outcome is a holistic, comprehensive system of 
technology support rather than a fragmented, piecemeal approach. As key players with 
the system, facilitators are equipped to function as competent users of the technology 
as well as enablers for their learners and the learning process.  

   



 

 
 

Case Study Outcome 
• A data-based overview and reflection of the focus, progress, and learnings associated the implementation of Customized Learning (CL) at a designated school for the 

purposes of: 
o More informed-decision making for the continued implementation and expansion at the designated  school, and 
o A source of insight and guidance for schools planning, initiating, or expanding the implementation of CL. 

 

Implementation Site/Leader:            Date:      
 
The Curriculum Redesign Component of CL 
By embracing the learner-centered approach associated with CL, learner outcomes at the mastery or proficiency level become the expectation and driver for the educational 
process. This shift in expectations requires a new structure for organizing curriculum, more flexible materials and instructional opportunities suited to learners, and new practices 
for assessing learning. Thus, curriculum is organized as a progression of learning without the constraints of grade level designations—empowering learners to move through 
curriculum at their own pace. Rather than a daily assignment and textbook characteristic of a typical assembly line classroom, instructional materials are flexible and learning 
opportunities are diverse in response to the needs and preferences of individual learners. And assessment is a timely, continuous, and informative feedback loop for reaching 
mastery and demonstrating learning meaningfully rather the limited feedback and judgment of traditional ABC grades. Rooted in the learner outcomes, the Curriculum Redesign 
empowers facilitators and engages learners in a deliberate holistic learning process so they gain important subject content knowledge and skills while concurrently acquiring 
essential attributes of learner agency which will serve them for a life time of learning.   
It is important that schools on the pathway to the vision of CL generate evidence of Curriculum Redesign as a clear signal of progress with the learner-centered approach. Toward 
that end, the following sections are designed to gather information about your current implementations efforts and their impact on the Curriculum Redesign process. 
 

Overarching Questions about the Curriculum Redesign Component of Your CL Implementation 
Questions Brief Responses 
What is the most notable change or shift with how 
curriculum, instruction, and assessment (CIA) is 
ORGANIZED/STRUCTURED in your school? 
 
 

 

What is the most notable change or shift in how CIA is 
IMPLEMENTED in your school? 
 
 

 

Customized Learning Case Study Initiative 
Outcome and Data Collection Instrument 
Curriculum Redesign Component 

Spring 2018 
 



 

What would you identify as the most notable IMPACT 
on learners and/or learning because of changes or 
shifts in the CIA at your school? 
  
 

 

What would you note as a compelling piece of 
EVIDENCE that your Curriculum Redesign process is 
collaborative?  
 
 

 

 
 
About the Curriculum Redesign at Your CL School 
Following are key variables associated with a learner-centered approach to Curriculum Redesign. The set of variables is significant and require a thoughtful process and considerable 
time to establish. With your focus on the intent of your implementation to impact Curriculum Redesign, note changes at your school which demonstrate efforts and progress at this 
point in time. Also, note plans for the coming year as appropriate. 

Curriculum Redesign Variables Briefly describe any action 
and/or evidence of how this 
variable is being addressed. 

If 10 represents fully 
accomplishing the 
incorporation of this variable, 
rate your progress/status on a 
scale of 1-10. 

Plans for  
addressing this 
variable next 
year, if any. 

Learning Progression—Curriculum organization takes some form of learning 
progression without the constraints of grade levels and the overwhelming volume of 
standards associated with a traditional curriculum. The learning progression empowers 
facilitators and learners to visualize and engage with curriculum as a continuous and 
seamless process of moving learners toward achieving learner outcomes. 

   

Flexible Curriculum and Instruction—Curriculum resources, materials, and 
opportunities (for subject content, cross-curricular, or project-based learning) provide the 
needed flexibility to accommodate and support instruction and assessment in the self-
paced environment essential for customized learning as well as to address the learning 
styles and preferences of individual learners. As such, the development of curriculum 
attends to the intentionality and alignment of the delivery format so expectations are 
explicit and the process for learning new content is clear. A thoughtful and deliberate 
diversity of learning formats/pathways is essential such as seminars, flipped classrooms, 
online instruction, or one-on-one conferring. Often, teams of facilitators engage as 
creators, developers, and collaborators in the design process of curriculum and delivery 
formats. 

   

Mastery or Competence-Based Learning—The expectations for learning are mastery 
or competency. Stakeholders understand and embrace these expectations. Thus, learners 
must demonstrate mastery or competency of learning outcomes as the gauge for 
informing and judging progress with their learning. The demonstration of mastery or 
competency takes a variety of forms and media rather than just scores or percentage 

   



 

grading typical of traditional practices. Often, the demonstration reflects aspects deemed 
more authentic and relevant to the “real world.”  
Learning Feedback Loop—The curriculum, instruction, and assessment process engages 
facilitators with learners in a loop of timely (at the point of need) and informative (based 
on a diversity of data) feedback so learners actively make continuous progress on 
achieving learner outcomes. The feedback loop is at the core of the learning cycle for 
accomplishing mastery or competency and requires assessment practices which align with 
a learner-centered approach. 

   

Reporting Aligns with Performance—Reporting reflects alignment across curriculum, 
instruction, and assessment, that is, these components are interconnected logically and 
explicitly so that the reports/reporting of student learning reflect alignment with learner 
outcomes/progression of learning. That is, the report/reporting makes connections 
between outcomes and learner performance which are meaningful and relevant to key 
stakeholders (learners, parents, and facilitators). 

   

Learner Agency—The design and implementation of curriculum, instruction, and 
assessment deliberately addresses and incorporates opportunities for learners to acquire 
and strengthen key characteristics of learner agency (mindset, know-hows, and actions) 
essential for a successful lifetime of learning. As a result, learners are more reflective and 
cognizant of how they learn. As appropriate, characteristics of learner agency are 
integrated and connected with learning opportunities across all subject matter. 
Numerous resources, such as Habits of Mind, provide the foundation for addressing 
learner agency. 

   

Communicating Learning Progress in Real-Time—Formative and summative learner 
progress are communicated among key stakeholders on an ongoing basis with electronic 
and/or print formats in a manner that is readily understandable by all, rather than 
traditional periodic reporting. The reporting/communication system is designed to keep 
key stakeholders informed, engage them as integral partners with their respective 
learners, and enhance their understanding of the CL approach to better meet learner 
needs. 

   

 



 

 
Professional Learning Component 
This component addresses the development of human capital (facilitator capacity) with the understanding, 
priority, and capability to implement practices which align with the vision of CL. Respond to the following 
items about the development of your capacity as part of the CL implementation work at your school. 
 

1) As you reflect on your individual capacity (knowledge and skills) to implement Customized Learning 
successfully, which THREE variables would you note as your strongest? 

Key Variables of Professional Learning Response 
Mindset Congruent with a Learner-centered Approach—The foundation for professional learning for 
stakeholders (facilitators and principal, in particular) is the vision of CL. This learner-centered approach serves as the 
fundamental belief and philosophy for decisions about what is best for learners and learning. Factors such as a 
positive, encouraging perspective about learning capabilities, often referred to as a growth mindset, are emphasized. 
Another important example is the understanding and fostering of intrinsic motivation rather than dependence on 
extrinsic motivators when working with learners.  

 

“Real World” Learning Focus—Regularly engaging learners with relevant, authentic, intellectual "real world” 
learning opportunities which require higher order thinking skills is a priority addressed by the school’s professional 
learning component. In addition, professional learning for stakeholders (facilitators and principal, in particular) 
embraces the importance and value of mastery or competency-based expectations as essential for empowering and 
equipping learners for success as lifelong learners. 

 

Development/Management of Instructional Delivery—The professional learning builds the capacity of 
stakeholders (facilitators and principal, in particular) to develop and/or identify multiple formats for delivering 
learning based on the needs and preferences of individual learners. As such, the development and management of 
the delivery of instruction attends to the intentionality and alignment of the delivery format so expectations are 
explicit and the process for learning new content is clear. A thoughtful and deliberate diversity of learning formats is 
essential such as seminars, flipped classrooms, online instruction, or one-on-one conferring. Often, teams of 
facilitators engage as creators, developers, and collaborators in the design process of various delivery formats. 

 

Management/Support of Learning Pathways—The professional learning builds capacity for stakeholders 
(facilitators and principal, in particular) to guide, coach, and/or support learners successfully along their individual 
learning pathways. Initial and continued placement of learners on their pathways is based on key factors such as 
needs and prior knowledge. Facilitators are equipped to guide learners with determining an appropriate learning 
pace. Also, they have the skills to manage and facilitate flexible grouping and regrouping to maximize learner 
engagement and productivity. 

 

Assessment Congruent with a Learner-centered Approach—Assessment is addressed as a process or learning 
cycle with a feedback loop which provides meaningful feedback to the learner in a timely manner, that is, the point in 
time when it is critical to the learning, and feedback which considers multiple data sources, as appropriate. 
Fundamentally, the process of formatively and summatively assessing and judging learning is based on mastery or 
competency demonstrated in authentic ways rather than scores or grades based on percentages. Overall, the 
professional learning causes stakeholders (facilitators and principal, in particular) to rethink the traditional paradigm 
of assessing learning. Thus, stakeholders gain knowledge and skills for implementing assessment practices which 
align with a learner-centered approach and position them as encouragers and critical friends as well as assessors.  

 

Agency as a Core Value and Outcome for All Learners—A foundational component of professional learning for 
stakeholders (facilitators and principal, in particular) is embracing the importance of learner agency as fundamental 
to successful learning in any life context. As such, the professional learning addresses key characteristics of learner 
agency including aspects of mindset, know-how, and actions which empower and position learners for success with 
their learning. Thus, learners are more reflective and cognizant of how they learn. As appropriate, characteristics of 
learner agency are integrated and connected with learning opportunities across all subject matter. Habits of Mind is 
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an example of a resource which helps build agency. Finally, as stakeholders develop awareness of their own learner 
agency, they are prepared to model such characteristics in their interactions with learners. 
Positioning and Maximizing Technology Tools and Resources—The professional learning addresses the critical 
role of technology with the successful implementation of CL. Stakeholders (facilitators and principal, in particular) 
build their capacity to utilize technology tools and resources responsibly and productively for a diversity of needs 
including designing learning opportunities, accessing resources, delivering instruction, engaging learners, 
administering and managing the process, and communicating with and among stakeholders. The outcome is a 
holistic, comprehensive system of technology support rather than a fragmented, piecemeal approach. As key players 
with the system, facilitators are equipped to function as competent users of the technology as well as enablers for 
their learners and the learning process.  

 

 
2) If you could only mark ONE variable, which would it be? Why do you perceive that variable as your 

strongest? 
 
 
 
 

3) Which variable or two would you note as needing the most attention on your personal pathway for 
developing capacity with Customized Learning? Why? 
 
 
 

4) In addition to your day-to-day experience with learners, what has been the most beneficial source or 
opportunity for building your capacity? 

 
 
 
 
Curriculum Redesign Component 
This component positions mastery or proficiency of learner outcomes as the expectation and driver of the 
teaching and learning process. As such, a new structure for organizing curriculum, more flexible materials and 
instructional opportunities suited to learners, and new practices for assessing learning are required. Based on 
the curriculum redesign efforts being implemented at your school, respond to the following items. 
 

1) As you reflect on the “system” of implementing Customized Learning at your school, which THREE 
variables do you believe have been addressed the most? 

Key Curriculum Redesign Variables Response 
Learning Progression—Curriculum organization takes some form of learning progression without the 
constraints of grade levels and the overwhelming volume of standards associated with a traditional curriculum. 
The learning progression empowers facilitators and learners to visualize and engage with curriculum as a 
continuous and seamless process of moving learners toward achieving learner outcomes. 

 

Flexible Curriculum and Instruction—Curriculum resources, materials, and opportunities (for subject 
content, cross-curricular, or project-based learning) provide the needed flexibility to accommodate and support 
instruction and assessment in the self-paced environment essential for customized learning as well as to 
address the learning styles and preferences of individual learners. As such, the development of curriculum 
attends to the intentionality and alignment of the delivery format so expectations are explicit and the process 
for learning new content is clear. A thoughtful and deliberate diversity of learning formats/pathways is 
essential such as seminars, flipped classrooms, online instruction, or one-on-one conferring. Often, teams of 
facilitators engage as creators, developers, and collaborators in the design process of curriculum and delivery 
formats. 

 



 

Mastery or Competence-Based Learning—The expectations for learning are mastery or competency. 
Stakeholders understand and embrace these expectations. Thus, learners must demonstrate mastery or 
competency of learning outcomes as the gauge for informing and judging progress with their learning. The 
demonstration of mastery or competency takes a variety of forms and media rather than just scores or 
percentage grading typical of traditional practices. Often, the demonstration reflects aspects deemed more 
authentic and relevant to the “real world.”  

 

Learning Feedback Loop—The curriculum, instruction, and assessment process engages facilitators with 
learners in a loop of timely (at the point of need) and informative (based on a diversity of data) feedback so 
learners actively make continuous progress on achieving learner outcomes. The feedback loop is at the core of 
the learning cycle for accomplishing mastery or competency and requires assessment practices which align with 
a learner-centered approach. 

 

Reporting Aligns with Performance—Reporting reflects alignment across curriculum, instruction, and 
assessment, that is, these components are interconnected logically and explicitly so that the reports/reporting 
of student learning reflect alignment with learner outcomes/progression of learning. That is, the 
report/reporting makes connections between outcomes and learner performance which are meaningful and 
relevant to key stakeholders (learners, parents, and facilitators). 

 

Learner Agency—The design and implementation of curriculum, instruction, and assessment deliberately 
addresses and incorporates opportunities for learners to acquire and strengthen key characteristics of learner 
agency (mindset, know-hows, and actions) essential for a successful lifetime of learning. As a result, learners 
are more reflective and cognizant of how they learn. As appropriate, characteristics of learner agency are 
integrated and connected with learning opportunities across all subject matter. Numerous resources, such as 
Habits of Mind, provide the foundation for addressing learner agency. 

 

Communicating Learning Progress in Real-Time—Formative and summative learner progress are 
communicated among key stakeholders on an ongoing basis with electronic and/or print formats in a manner 
that is readily understandable by all, rather than traditional periodic reporting. The reporting/communication 
system is designed to keep key stakeholders informed, engage them as integral partners with their respective 
learners, and enhance their understanding of the CL approach to better meet learner needs. 

 

 
2) If you only could mark ONE, which would it be? Why do you note this as being addressed the most? 

 
 
 
 
 

3) Which variable or two would you note as receiving the least attention to date? Why do think that is 
the case? 

 
 
 
 
 

4) Investing in the redesign of curriculum is considered a collaborative team process. How would you rate 
your team on a scale of 1 to 10 with 1 indicating very little or no team collaboration and 10 indicating 
an inclusive, empowered, and productive team? How often does your team meet and who leads your 
team? 

  



 

 
 
Professional Learning Component 
This component addresses the development of human capital (leader and facilitator capacity) with the shared 
understanding, priority, and capability to lead and implement practices which align with the vision of CL. 
Based on your experience, respond to the following items about the development of your CL team’s and your 
own capacity as part of the CL implementation effort at your school. 
 

1) As you consider the human capital/capacity of your CL team, what is MOST STRIKING about their 
CAPACITY as compared to educators in a traditional assembly line school? 

 
 
 
 
 

2) What would you note as the most significant CHALLENGE or BARRIER to developing the capacity of 
your CL team? Why? 

 
 
 
 
 

3) What would you note as the most significant CHANGE or GROWTH in your CAPACITY as a LEADER 
engaged with the CL implementation? 

 
 
 
 
 

4) What would you note as the most significant LEADERSHIP CHALLENGE you’ve encountered with 
building your own CAPACITY to lead a CL implementation? 

 
 
 
 
 

5) What have been the most beneficial RESOURCES/EVENTS/OPPORTUNITIES for you to develop your 
CAPACITY as a LEADER of CL? 
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Curriculum Redesign Component 
This component positions learner outcomes at the mastery or proficiency level as the expectation and driver 
of the teaching and learning process. As such, a new structure for organizing curriculum, more flexible 
materials and instructional opportunities suited to learners, and new practices for assessing learning are 
required. In a nutshell, this component is the nuts and bolts of curriculum instruction, and assessment for the 
CL implementation at your school. Based on the curriculum redesign efforts being implemented at your 
school, respond to the following items. 
 

5) What would you describe as the most striking DIFFERENCE between CIA (Curriculum, Instruction, and 
Assessment) with your CL implementation as compared to CIA in a traditional assembly line school? 

 
 
 
 
 

6) What would you note as the most significant CHALLENGE or BARRIER to your team’s efforts to redesign 
CIA? Why? 

 
 
 
 
 
 

7) As you reflect on your role as a LEADER of a CL implementation, in what ways has your own 
KNOWLEDGE and UNDERSTANDING of CIA been influenced or impacted? 

 
 
 
 
 
 

8) What would you note as the most significant LEADERSHIP CHALLENGE you’ve encountered with 
redesigning curriculum at your school? 

 
 
 
 
 
 

9) What have been the most beneficial RESOURCES/EVENTS/OPPORTUNITIES for you to develop your 
KNOWLEDGE and UNDERSTANDING about redesigning curriculum as a LEADER of CL? 

 
 


