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A REPORT OF PHASE II OF THE CASE STUDY INITIATIVE 
TIE’s Customized Learning Grant Funded by the Bush Foundation 
Summer 2018   
 
EXECUTIVE SUMMARY 
TIE is wrapping up the third year of a four-year grant fund by the Bush Foundation. The goal of the grant is to 
engage schools and learners with Customized Learning (CL) as a strategy for increasing the percentage of all 
learners equipped and positioned for attaining postsecondary success. At the core of CL is changing the 
traditional assembly-line schools designed for efficiency and administrative convenience to schools which 
implement structures which are based on what is best for learners and learning.   
 
Toward that end, TIE is implementing a logic model of three components which empowers schools and leads 
to a fourth component for achieving the goal of the grant of positively impacting learners and learning. The 
components include Structural Rebuild, Curriculum Redesign, and Professional Learning. Structural Rebuild is 
system-level work and emphasizes the replacement of structures associated with the assembly-line schools 
which are more administratively-centered with new structures which support a learner-centered approach. 
The Curriculum Redesign is about changing the curriculum, instruction, and assessment practices to align with 
the vision of CL and be driven by individual learner needs. The Professional Learning addresses the human 
capacity of the schools, that is, the knowledge and skills of leaders and facilitators to implement the learner-
centered approach effectively and successfully.  
 
During school year 2016-2017, a multi-phase program evaluation was initiated by TIE. Designed as a Case 
Study Initiative, Phase I examined the efficacy and impact of the work at seven sites including Gayville-Volin 
School District, Harrisburg High School, Watertown High School, Deuel School District, Harrisburg South 
Middle School, Mitchell Gertie Belle Rogers Elementary School, and Harrisburg Freedom Elementary School. 
The focus of the evaluation was progress with the Structural Rebuild component and its impact on learners 
and learning.  
 
Phase I findings confirmed that the capacity of the schools increased significantly from the standpoint of shifts 
and changes with structures to support a more learner-centered approach. Most notable were changes to the 
schools’ daily scheduling practices, implementation of self-pacing for many learners, alternative configurations 
of physical spaces for learning, and the incorporation of more technologies to support the learning process. 
Regarding the impact on learners and learning, the findings were positive as well. The most frequently noted 
impacts were learners demonstrating more ownership and self-direction of their learning, learners taking a 
more active voice and partnering with facilitators in their learning process, and learners pacing their own 
learning as gauged by their learning needs and styles. Overall, the evaluation findings supported the efficacy of 
the TIE model in regards to changes in structures as well as significant constructive impacts for learners and 
learning. 
 
Phase II of the Case Study Initiative was conducted over the course of school year 2017-2018. As a 
complement to Phase I, this phase addressed the efficacy of the other two components of the TIE logic model, 
that is, Professional Learning and Curriculum Redesign. Two principal questions were studied: 

1. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Professional Learning component? 

2. In what ways has engagement with the TIE model impacted the capacity of the sites for implementing 
CL based on data gathered about the Curriculum Redesign component? 
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To answer these questions, the evaluator designed a process and developed instruments whereby data were 
garnered from facilitators/teachers, leaders/principals, and site implementation teams. The compilation and 
analysis of the data produced notable themes leading to findings in regard to the evaluation questions. 
 
Overall, the findings of Phase II reflect compelling evidence confirming a notable gain in the sites’ capacity 
when viewed through the lens of the Professional Learning component of the TIE model. The overall data set 
indicates that sites are making progress addressing key variables associated with Professional Learning. 
Principals and facilitators are more and more invested in the vision of CL and possess increased knowledge 
and skills to make progress with implementation of the vision. In particular, they value one another as vital to 
building their capacity with CL.  
 
More specifically, the findings confirm a significant increase in the capacity of the sites as well noted 
challenges regarding the Professional Learning component.  

• From the perspective of site teams invested in the implementation of CL: 
o Positive change is most noted in their capacity to design and facilitate the instructional process 

as evidenced by the expanding diversity of learning opportunities and increased partnering with 
learners.   

o The most significant needs in capacity are noted in the area of assessing learners, for example, 
the need for more effective pre-assessments for placing learners. Also, more capacity is needed 
for addressing meaningful feedback for learners in a timely manner as well as a need for more 
engagement of learners with relevant, authentic, intellectual "real world” learning 
opportunities. 

• From the perspective of individual facilitators regarding their capacity: 
o The most noted positive adjustment was a change in mindset to a learner-centered approach 

which shifted their role to one of facilitation which impacted their instructional practices with 
learners and their collaboration with colleagues. 

o The greatest challenge is resisting the pressure to slip back into old practices when the going 
gets tough, in particular, when facilitators are feeling the intense demands on their time. 

• From the perspective of individual leaders regarding their capacity: 
o The most noted positive changes were the practice of sharing the leadership role with 

facilitators and keeping learners and learning as a priority in their decision-making. 
o The greatest challenge was staying the course despite the struggles and obstacles including the 

demands on time. 
• From the perspective of teams, facilitators, and leaders, the most beneficial sources for building 

capacity were: 
o Ongoing interaction, collaboration, and learning with team members in their respective 

schools.  
o TIE’s support in the form of technical assistance from education specialists, online resources, 

and special events. 
o Outside opportunities such as visits to other schools and participation in National Summits.  

 
Overall, the findings of Phase II provide compelling evidence confirming substantial progress with Curriculum 
Redesign which supports the vision of CL. In particular, curriculum is more robust with an expanding array of 
learning opportunities and options for learners to demonstrate learning. Equally notable is the partnership of 
facilitators and learners where learners play an active role in their learning process. The culture of the sites is 
generally collaborative with leaders and facilitators valuing one another and shifting CIA away from a 
traditional school model.  
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More specifically, the findings of Phase II confirm a significant increase as well as noted needs with the 
capacity of the sites regarding the Curriculum Redesign component.   

• From the perspective of site teams regarding capacity with key variables associated with CIA: 
o Receiving the most attention are the development and implementation of flexible curriculum 

and instruction for meeting the needs of a diversity of learners, the incorporation of learning 
experiences which develop learner agency, and regular and meaningful communication of 
learning progress with stakeholders. 

o Conversely, when considering key variables needing the most attention, two (possessing 
flexible curriculum and instruction as well as learner agency) of the three variables reported as 
receiving the most attention surfaced again. Even though a priority to date, teams report the 
need for a greater investment of time and energy to bring these variables to a desired level of 
effective implementation. Also, organizing curriculum using learning progressions requires 
more attention by the sites. 

• From the perspective of individual facilitators and leaders regarding changes to CIA: 
o Most noted was designing and implementing an instructional process which centers around the 

learner as reflected by engaging the learner as a partner, assessing learning more regularly and 
effectively, and offering a diversity of learning opportunities. Also, the teams indicated that  
positioning mastery as the basis for guiding and judging learning was an important change.  

• From the perspective of how learners were impacted as a result of changes with CIA: 
o Most frequently reported was learners taking more ownership and responsibility as 

demonstrated by learners reflecting a growth mindset, being more intrinsically motivated, 
and/or reflecting higher self-esteem with their learning process. 

• From the perspective of whether teams are collaboratively-invested in the redesign process: 
o Repeatedly, team members noted the value and power of collaboration as essential to their 

progress and success with impacting CIA to align with the vision of CL. Daily interactions to 
share and make adjustments among colleagues are typical. 

• From the perspective of teams, facilitators, and leaders, the most beneficial sources for redesigning CIA 
were the same as for building the capacity of the site teams, that is: 

o Ongoing interaction, collaboration, and learning with team members in their respective 
schools.  

o TIE’s support in the form of technical assistance from education specialists, online resources, 
and special events. 

o Outside opportunities such as visits to other schools and participation in National Summits.  
 
The evaluator offers the following recommendations in follow-up to the findings generated by Phase II of the 
Case Study Initiative. 

• Recommendations for Sites 
o Celebrate progress and learnings. 
o Revisit the key variables associated with Professional Learning and Curriculum Redesign as a 

source for informing ongoing work.  
o Be more deliberate about “reflecting” as a crucial aspect of daily interactions and meetings 

within teams.  
o Remain persistent.   
o Keep communication with stakeholders as a priority.  

• Recommendations for TIE 
o Celebrate progress and learnings.  
o Encourage and support sites with “deepening” the work.  
o Keep developing and disseminating resources which capture and share learnings and 

insights.  
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Clearly, looking across the seven sites produced compelling evidence of significant and impressive increases in 
capacity regarding Professional Learning and Curriculum Redesign. At the same time, it is important to note 
that one will not necessarily find evidence of all of findings at each of the sites. Not surprisingly, the seven 
sites have much in common as they embrace and engage with implementing a learner-centered approach to 
education. However, there are many differences as well when considering their respective contexts as schools 
and communities. While obvious, it is helpful to consider the group of sites as one might view a group of 
learners. The learners may be pursuing the same learning target but they may be progressing very differently 
depending on learning needs, opportunities, styles, and preferences. So it is with the seven sites. Combining 
the seven sites into one “case” for the purposes of this case study serves the intent of the evaluation and 
made the work manageable within the resources. As readers consider the results of the evaluation, they 
should consider the findings in a holistic manner as a relevant, big-picture view across a sampling of the 
schools invested in CL as part of work supported by the Bush Foundation.  
 
Respectfully submitted, 
James D. Parry, Ph.D. 
 
  


